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Abstract 
This study evaluates the implementation of Islamic Religious Education (PAI) at SMPN 
1 Ngronggot Nganjuk. The role of Islamic education teachers is crucial, as they are 
responsible for not only teaching but also evaluating students' understanding and 
application of Islamic principles. The research uses a qualitative method, employing 
interviews, observations, and document analysis to gather data from the Islamic 
education teachers at the school. The findings reveal that the implementation of PAI 
at SMPN 1 Ngronggot has been carried out effectively, with significant efforts made to 
engage students and ensure they grasp the religious teachings. The study highlights 
the importance of continuous evaluation to enhance the effectiveness of Islamic 
education and prevent issues such as juvenile delinquency. 
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INTRODUCTION 

Islamic Religious Education (Pendidikan Agama Islam, or PAI) plays a crucial 

role in shaping the moral and spiritual foundations of students in Indonesia. As a 

core component of the national curriculum, PAI is designed to instill Islamic values, 

develop religious understanding, and guide students in applying these principles in 

their daily lives. The effectiveness of PAI is thus integral to the holistic development 

of students, influencing not only their academic performance but also their 

character and behavior (Arifin, 2019). 

In the context of Indonesian public schools, where students come from diverse 

backgrounds with varying levels of religious knowledge, the implementation of PAI 
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faces several challenges. These include the varying levels of students' initial 

religious understanding, differences in the socio-cultural environment, and the 

availability of qualified Islamic education teachers (Ihsan & Rahman, 2020). 

Teachers are expected to adapt their teaching methods to accommodate these 

differences and ensure that all students can achieve the learning objectives of PAI 

(Fauzan, 2021). 

The importance of evaluating the implementation of PAI in schools cannot be 

overstated. Regular and systematic evaluation helps to identify gaps in teaching 

methods, curriculum content, and student engagement, enabling educators to make 

necessary adjustments to improve the overall effectiveness of PAI (Mujib, 2020). 

Moreover, such evaluations are essential in preventing issues like juvenile 

delinquency, which can be mitigated through effective religious education that 

emphasizes moral values and ethical behavior (Syahrin & Fathurrahman, 2018). 

At SMPN 1 Ngronggot Nganjuk, the implementation of PAI is particularly 

critical given the school's commitment to fostering a well-rounded education that 

balances academic excellence with moral and spiritual growth. However, despite the 

school's efforts, there have been concerns regarding the adequacy of the PAI 

curriculum in addressing contemporary challenges faced by students, such as peer 

pressure, media influence, and the increasing secularization of society (Hidayat & 

Sari, 2020). 

Research has shown that the effectiveness of PAI is closely linked to the 

methods used by teachers, the relevance of the curriculum content, and the support 

provided by the school administration (Zainuddin & Suryadi, 2021). For instance, 

interactive teaching methods that engage students in discussions and critical 

thinking have been found to be more effective in enhancing students' understanding 

and application of Islamic teachings (Rahman, 2019). Additionally, the integration 

of contemporary issues into the PAI curriculum can help students connect religious 

principles with real-world challenges, making the lessons more relevant and 

impactful (Hasanah, 2019). 

This study aims to evaluate the implementation of PAI at SMPN 1 Ngronggot 

Nganjuk, focusing on the teaching methods, curriculum content, and the overall 

effectiveness of the program in achieving its educational objectives. By conducting 

this evaluation, the study seeks to provide insights that can inform future 

improvements in the implementation of PAI, ensuring that it continues to play a vital 

role in the moral and spiritual development of students (Zulfiqar & Anwar, 2021). 

METHOD 

This study employs a qualitative research approach to evaluate the 

implementation of Islamic Religious Education (PAI) at SMPN 1 Ngronggot Nganjuk. 

The qualitative approach is chosen because it allows for an in-depth exploration of 

the educational processes, the experiences of teachers and students, and the context 

within which PAI is implemented (Creswell & Poth, 2018). This approach is 

https://ejournal.staimnglawak.ac.id/index.php/iera/index


IERA: Islamic Education and Research Academy 
EISSN: 2721-7698 (online) 

Volume 5, Number 3, October 2024 

https://ejournal.staimnglawak.ac.id/index.php/iera/index 

166 

| 

 

 

particularly suited to understanding the complex and context-specific nature of 

educational practices in religious education. 

 
Research Design 

The research design adopted for this study is a case study, which is one of the 

most commonly used qualitative research designs in educational research. A case 

study allows for an in-depth investigation of a specific, bounded system—in this 

case, the implementation of PAI at SMPN 1 Ngronggot. The case study design is 

particularly effective for exploring the dynamics of the educational environment, 

including the methods used by teachers, the curriculum content, and the 

experiences of students (Yin, 2018). By focusing on a single institution, this study 

aims to provide detailed insights into the effectiveness of PAI and identify areas for 

improvement. 

 
Participants 

The participants in this study include PAI teachers, school administrators, and 

students from SMPN 1 Ngronggot. The selection of participants was done using 

purposive sampling, a technique commonly employed in qualitative research to 

select individuals who are most knowledgeable about the subject being studied 

(Etikan, Musa, & Alkassim, 2016). The PAI teachers were selected based on their 

experience and active involvement in delivering the PAI curriculum. School 

administrators were included to provide insights into the institutional support for 

PAI, while students were selected to represent a range of academic performances 

and levels of engagement in PAI classes. 

 
Data Collection 

Data were collected through multiple methods to ensure a comprehensive 
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understanding of the implementation of PAI at SMPN 1 Ngronggot. The primary data 

collection methods included: 

1. Interviews: Semi-structured interviews were conducted with PAI teachers, 

school administrators, and a selected group of students. Semi-structured 

interviews were chosen because they allow for flexibility in exploring key themes 

while providing structure to ensure all relevant topics are covered (Brinkmann, 

2018). The interviews focused on participants' perceptions of the PAI curriculum, 

teaching methods, and the challenges encountered in the implementation of PAI. 

2. Observations: Classroom observations were carried out to gain a firsthand 

understanding of how PAI is taught and how students engage with the material. 

The observations focused on teaching strategies, student-teacher interactions, 

and the overall classroom environment. This method provided valuable 

contextual data that complemented the insights gained from interviews 

(Merriam & Tisdell, 2016). 

3. Document Analysis: Relevant documents, including lesson plans, school policies, 

and student performance records, were analyzed to gain additional insights into 

the implementation of PAI. Document analysis allowed for the triangulation of 

data, enhancing the validity of the study's findings (Bowen, 2009). 

 
Data Analysis 

The data collected were analyzed using thematic analysis, a method that 

involves identifying, analyzing, and reporting patterns (themes) within the data 

(Braun & Clarke, 2019). The analysis process included several steps: 

1. Familiarization with the Data: The first step involved thoroughly reading the 

interview transcripts, observation notes, and documents to become familiar 

with the content. 

2. Generating Initial Codes: Relevant segments of data were coded systematically. 

Codes were generated based on recurring themes related to the implementation 

of PAI, such as teaching strategies, curriculum effectiveness, and student 

engagement. 

3. Searching for Themes: The codes were then grouped into broader themes that 

encapsulated the key findings of the study. Themes were identified by looking 

for patterns in the data that related to the research questions. 

4. Reviewing Themes: The themes were reviewed and refined to ensure they 

accurately represented the data and provided a coherent narrative of the 

findings. 

5. Defining and Naming Themes: Finally, the themes were clearly defined and 

named, allowing for the construction of a detailed analysis that addressed the 

study's objectives. 
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RESULTS AND DISCUSSION 

The study aimed to evaluate the implementation of Islamic Religious Education 

(PAI) at SMPN 1 Ngronggot Nganjuk by focusing on teaching methods, curriculum 

content, and overall program effectiveness. The findings from interviews, 

observations, and document analysis are categorized into three main themes: the 

effectiveness of teaching methods, curriculum relevance, and challenges in PAI 

implementation. 

 
Effectiveness of Teaching Methods 

The data revealed that the teaching methods employed by PAI teachers at SMPN 

1 Ngronggot are generally effective in engaging students and fostering a deep 

understanding of Islamic principles. The teachers utilized a variety of instructional 

strategies, including interactive discussions, group work, and multimedia resources, 

to make the lessons more engaging and accessible. These methods were observed 

to enhance students' participation and interest in the subject matter, aligning with 

the findings of Rahman (2019), who emphasized the importance of interactive 

teaching in religious education. 

However, the study also identified areas for improvement. While interactive 

methods were commonly used, there was a lack of consistency in their application 

across different classes. Some teachers relied heavily on lecture-based approaches, 

which limited student engagement and critical thinking. This finding is consistent 

with previous research that highlights the limitations of traditional, teacher- 

centered methods in promoting deep learning (Fauzan, 2021). 

 
Curriculum Relevance 

The analysis of the curriculum content showed that the PAI curriculum at SMPN 

1 Ngronggot is comprehensive and covers the essential aspects of Islamic teachings. 

The curriculum includes topics on faith, worship, morality, and social relations, 

which are fundamental to the development of students' religious and moral 

character. However, the study found that the curriculum lacks sufficient integration 

of contemporary issues, which are critical for helping students relate Islamic 

teachings to real-world challenges. 

For instance, while the curriculum effectively addresses the core tenets of Islam, 

it does not adequately cover topics such as digital ethics, environmental 

stewardship, and the role of Islam in a globalized world. This gap in the curriculum 

content limits the relevance of PAI in addressing the contemporary needs of 

students, a concern also raised by Hasanah (2019). Teachers expressed a need for 

curriculum updates that would include discussions on current social issues and their 

relation to Islamic values, thus making the lessons more applicable to students' 

everyday lives. 
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Challenges in PAI Implementation 

The implementation of PAI at SMPN 1 Ngronggot faces several challenges, as 

identified through interviews and observations. One of the key challenges is the 

diverse background of students, which affects their initial level of religious 

knowledge and understanding. Teachers reported difficulties in addressing the 

varying levels of student proficiency in Islamic studies, which often results in either 

under-challenging or overwhelming certain groups of students. This issue is 

compounded by the limited time allocated for PAI lessons, which restricts the 

teachers' ability to provide individualized attention and support (Ihsan & Rahman, 

2020). 

Another significant challenge is the lack of resources, particularly in terms of 

access to up-to-date teaching materials and technological tools. Although some 

teachers have incorporated multimedia resources into their lessons, there is a 

general scarcity of such tools, which limits the effectiveness of teaching methods. 

This finding is consistent with previous studies that highlight the need for better 

resources and support for Islamic education in public schools (Zainuddin & Suryadi, 

2021). 

 
DISCUSSION 

The findings of this study provide valuable insights into the implementation of 

Islamic Religious Education (PAI) at SMPN 1 Ngronggot Nganjuk, revealing both 

strengths and areas for improvement in the educational process. This discussion 

delves deeper into the implications of these findings, exploring how they contribute 

to the broader discourse on religious education in Indonesia and identifying 

strategies for enhancing the effectiveness of PAI. 

 
The Importance of Effective Teaching Methods 

The use of interactive and student-centered teaching methods emerged as a key 

factor in the success of PAI at SMPN 1 Ngronggot. These methods, which include 

group discussions, multimedia resources, and project-based learning, are aligned 

with contemporary educational practices that emphasize active student 

engagement and deeper learning (Rahman, 2019). The effectiveness of these 

methods in increasing student participation and understanding underscores the 

importance of moving away from traditional, lecture-based approaches, which often 

fail to fully engage students and promote critical thinking (Fauzan, 2021). 

However, the study also highlighted inconsistencies in the application of these 

interactive methods across different classrooms. This inconsistency suggests a need 

for comprehensive professional development programs for PAI teachers, focusing 

on the implementation of effective, evidence-based teaching strategies. Such 

programs could include workshops, peer observations, and collaborative planning 

sessions, all aimed at ensuring that teachers have the necessary skills and resources 
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to consistently apply interactive methods in their classrooms (Mortiboys, 2018). 

Moreover, the findings suggest that the success of these teaching methods is 

closely linked to the teachers' ability to create a supportive and inclusive classroom 

environment. Teachers who foster open communication, encourage student inquiry, 

and provide constructive feedback are more likely to engage students effectively in 

the learning process. This aligns with existing literature that highlights the role of 

emotional intelligence and interpersonal skills in enhancing teaching effectiveness, 

particularly in the context of religious education where moral and ethical 

development is central (Brackett & Rivers, 2019). 

Curriculum Relevance and Contemporary Issues 

The curriculum analysis revealed that while the PAI curriculum at SMPN 1 

Ngronggot is comprehensive in covering the essential aspects of Islamic teachings, 

it lacks sufficient integration with contemporary issues. This gap is significant 

because it limits the curriculum's ability to connect Islamic principles with the real- 

world challenges that students face, such as digital ethics, environmental 

sustainability, and the influence of globalization (Hasanah, 2019). 

Incorporating contemporary issues into the PAI curriculum is crucial for making 

religious education more relevant and applicable to students' lives. For instance, 

discussions on the ethical use of technology and social media could help students 

navigate the complexities of the digital age from an Islamic perspective. Similarly, 

integrating environmental stewardship into the curriculum could promote a greater 

sense of responsibility towards the environment, a concept deeply rooted in Islamic 

teachings (Rahman, 2021). 

The need for curriculum reform is further supported by the increasing 

secularization of society and the diverse socio-cultural backgrounds of students. As 

students are exposed to a wide range of influences outside the classroom, the PAI 

curriculum must evolve to address these influences and reinforce Islamic values in 

a way that is meaningful and relevant to the students' lived experiences (Ihsan & 

Rahman, 2020). 

 
Addressing Implementation Challenges 

The challenges identified in the implementation of PAI, particularly those 

related to student diversity and resource limitations, reflect broader issues in the 

Indonesian education system. The diversity in students' religious backgrounds and 

prior knowledge poses a significant challenge for teachers, who must adapt their 

instruction to meet the varying needs of their students. This challenge is 

exacerbated by the limited instructional time allocated to PAI, which restricts the 

ability of teachers to provide individualized support and address the diverse 

learning needs within the classroom (Zainuddin & Suryadi, 2021). 

To address these challenges, schools need to adopt a more flexible and 

differentiated approach to teaching PAI. Differentiated instruction, which involves 
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tailoring teaching methods and materials to meet the diverse needs of students, can 

help ensure that all students have access to meaningful and relevant learning 

experiences (Tomlinson, 2017). Additionally, increasing the allocation of 

instructional time for PAI or integrating PAI themes across other subjects could 

provide students with more opportunities to engage with and reflect on Islamic 

teachings. 

The issue of resource limitations, particularly in terms of access to up-to-date 

teaching materials and technological tools, also requires urgent attention. 

Investment in educational technology and resources is essential for enhancing the 

quality of PAI and supporting the use of innovative teaching methods. Schools 

should seek to establish partnerships with educational organizations and leverage 

government funding to improve access to these resources (Fauzan, 2021). 

 
Implications for Islamic Education 

The implications of this study extend beyond the specific context of SMPN 1 

Ngronggot and contribute to the broader discourse on Islamic education in 

Indonesia. The findings underscore the importance of a holistic approach to 

religious education that integrates effective teaching methods, relevant curriculum 

content, and adequate support for both teachers and students. Such an approach is 

essential for preparing students to navigate the moral and ethical challenges of the 

modern world while remaining grounded in their Islamic faith (Zulfiqar & Anwar, 

2021). 

Furthermore, the study highlights the need for continuous evaluation and 

adaptation of the PAI curriculum to ensure that it remains relevant and responsive 

to the changing needs of students. This requires ongoing collaboration between 

educators, curriculum developers, and policymakers to identify emerging issues and 

incorporate them into the curriculum in a way that is consistent with Islamic values 

(Hasanah, 2019). 

Finally, the study emphasizes the role of Islamic education in promoting not 

only academic success but also the moral and spiritual development of students. As 

such, Islamic educational institutions must prioritize the development of emotional 

intelligence, ethical reasoning, and critical thinking skills alongside traditional 

religious knowledge. This holistic approach to education is crucial for fostering well- 

rounded individuals who can contribute positively to society and the global Muslim 

community (Brackett & Rivers, 2019; Rahman, 2021). 

The results of this study provide a comprehensive evaluation of the 

implementation of Islamic Religious Education at SMPN 1 Ngronggot, highlighting 

both the strengths and areas for improvement in the educational process. By 

addressing the identified challenges and enhancing the curriculum and teaching 

methods, Islamic education can better meet the needs of students and prepare them 

for the moral and ethical challenges of the modern world. Future research should 
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continue to explore innovative approaches to PAI implementation and the impact of 

these approaches on student outcomes. 

 
CONCLUSION 

This study provides a detailed evaluation of the implementation of Islamic 

Religious Education (PAI) at SMPN 1 Ngronggot Nganjuk, highlighting both the 

strengths and challenges encountered in the educational process. The findings 

indicate that while the PAI program at this institution effectively engages students 

through interactive and student-centered teaching methods, there is a need for 

greater consistency in the application of these methods across different classrooms. 

The curriculum, though comprehensive in covering essential Islamic teachings, 

requires updates to better integrate contemporary issues, ensuring that the lessons 

remain relevant to students’ lives in a rapidly changing world. 

The challenges identified in this study, such as the diversity of students' 

religious backgrounds and the limited resources available to teachers, underscore 

the need for ongoing professional development and improved resource allocation. 

Addressing these challenges is crucial for enhancing the effectiveness of PAI and 

ensuring that it meets the educational and spiritual needs of all students. 

In conclusion, the study emphasizes the importance of a holistic approach to 

Islamic education that not only imparts religious knowledge but also fosters 

emotional intelligence, ethical reasoning, and critical thinking skills. By 

continuously evaluating and adapting the PAI program to meet the evolving needs 

of students, educational institutions can better prepare them to navigate the moral 

and ethical challenges of modern society while remaining grounded in their Islamic 

faith. Future research should explore innovative approaches to PAI implementation 

and assess their impact on student outcomes to further strengthen Islamic 

education in Indonesia. 
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